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Peer Learning Workshop 31 March–1 April 2014

The meeting took place in conjunction with the peer learning visit to Portugal. It was kindly hosted by the Portuguese Ministry of Education. 

Chair: Jan de Craemer, Education Ministry, Belgium Flemish Community

Aims: 
· To understand better policy and practice in special needs education in Portugal
· To share developments in focus activities
· Research and good practice in using tablets in the inclusive classroom
· Access to digital learning content
· Teacher education and awareness raising

Present: Roger Blamire (EUN), Ioanna Leontaraki (EUN), Katja Engelhardt (EUN), Douglas Armendone (EUN), Christian Gertsch (EUN), Jan de Craemer (BE), Mónica Maia (PT), Filomena Pereira (PT), Ida Brandão (PT), Lene Frandsen (DK), CFU UCC lefa@ucc.dk, Linda Pedersen (DK), CFU VIAUC lkpe@viauc.dk, Line Knudsen, Danish MoE (DK), Patrizia Lotti (IT), Silvia Panzavolta (IT), Leo Højsholt-Poulsen (DK), UNI-C, Danish MoE, Merje Pors (EE), Pille Kuusik (EE), Ursula Simmetsberger (AT), Axel Zahlut (AT), Jan Rottier (BE), Ingrid Vandenbempt (BE) 

Apologies: Christian Liesen (CH), Antonella Turchi (IT), Jale Akbas, Raziye Erdem (TR), Jochen Vrancken (BE)

Monday 31st March 2014 (13:00-18:30)

[bookmark: _GoBack]Filomena Pereira welcomed participants and Jan de Craemer thanked the Portuguese Ministry of Education for hosting the meeting and welcomed first-time participants.

Inclusive Education Policies and Practices in Portugal: The implementation of Decree-Law No 3/2008
Mónica Maia, lecturer at the Special Education Department, School of Education, Porto Polytechnic Insitute, Porto, described policy and practice in Portugal.

1. Inclusive education policies
a. Philosophy: inclusion is a gestalt between rights, values and knowledge.
b. Legislation: practice – person-centric, participation-oriented goals
i. ICF-CY international classification of functioning, disability and health (WHO 2001; 2007)
· Classification allows for better description of functioning processes (what student can do with right support)
· Classification is to better inform individualized education plans (IEPs)
ii. Use neutral language, universal language; focus on similarities rather than differences
· ‘the way in which a problem is described says a great deal about how it will be resolved’ (Kirp,1982)
2. Portuguese legislation- Decree-Law No.3/2008 
The use of the ICF-CY Framework to guide assessment process:
i. Referral is made to school’s administration in the area of residence, if existence of permanent educational needs is suspected
ii. The department of special education and technical-pedagogical services that support students analyze the available information and decide on the need for a specialized assessment by reference to the ICF-CY
iii. If student needs a specialized assessment, reference to the ICF-CY
iv. If student needs responses from special education services, development of the IEP based on data in the technical-pedagogical report, resulting from the specialized assessment previously conducted by the reference to the ICF-CY 
a. Who is eligible
· The target group for special education services was defined as students with: “significant limitations in terms of activity and participation in one or more areas of life, due to structural difficulties in communication, learning, mobility, autonomy, interpersonal relationships and social participation” (Paragraph 1 of Article 1st, Chapter I) 
b. How to assess
i. From a one-dimensional to a multidimensional view
ii. Diagnosis by functioning profiles: focus on child’s ability/ limitations to participate, focus on functioning and environmental factors 
c. What to provide
· Resources and support in community, at school, student and family level 
3. Lessons learnt
a. The use of the ICF-CY promoted a holistic view of students according to professionals
b. The bio-psycho-social model, operationalized by ICF, enabled a better understanding of the students and their needs
c. The ICF-FY allowed for the gradation of functionality
d. The functioning profiles are still not fully informing the IEP design 
e. Assessments could be better designed
f. The ICF-CY reinforced the inclusive school
i. Educative responses in IEP belong to the whole plan of schools 
ii. Specialized units provided important support 
iii. More parental involvement, but parents could be more closely involved in decision making 
iv. Still to improve: developing collaboration and partnerships e.g. with community, managing schedules, lack of knowledge on inclusive processes, lack of time to discuss individual cases, need to expand support for school-post school transition 
g. Main conclusion: the DL promoted inclusive process, namely enhancing the time and the engagement on the classroom activities of SEN students and the quality of educational measures
4. Next steps:
a. Make inclusion routine
b. Provide more training and support
c. Legislation needed to strengthen connection between practices and the state of the art 
d. Promoting a constellation of services towards a fusion between regular and special education
5. Discussion
a. Biggest change? How performance is described – assessment. Greater understanding of students’ functioning. 
b. Are the policies now in practice? Yes, the intervention process has changed.
c. How have schools reacted? At first it was difficult – a lot is expected of schools. Positive in 2012 compared to 2008 – reflecting an adjustment by professionals (special ed. Teachers, psychologists, principals). The decree was two years in preparation – 24 universities supported to guide teachers in using the ICF-CY.
d. Parents very supportive of inclusion.
e. In Denmark it is different. Integration has been the case since the 1980s. There are no special schools in the public sector. The idea is for special schools (private) to work in mainstream schools, i.e. therapists and psychologists. Very few students are in special schools, mostly 16-18, none since 2008.
f. Framework for assessment? Aim is to assess what the student needs, assessment describes competences. All blind students go to mainstream schools (with good success). 
g. Does assessment lead to a feeling of entitlement? Can the budget cover all needs? All schools have specialized teachers and support of the resource centres. But there are never enough resources. SEN budget since 2008. The challenge is to find more budget. 

SNE support services in schools: ICT Resource Centres for Special Needs
Ida Brandão, senior officer at SNE services, DG Education, Ministry of Education and Science outlined support services in schools provided in Portugal.
PREZI - http://prezi.com/va6veeo9axw4/sennet-meeting-lisbon-sen-support-servicescrtic/ 

1. Number of SEN students
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Support structures
a. Special support units in mainstream schools 
[image: ]
b. 25 ICT resource centres (each with 2 teachers/average), each located in one school but providing whole area services (at district level)
i. Set up in 2007-8
ii. Make agreements with mainstream schools to supply services
iii. Mission: assess students’ needs for assistive technologies
· include parents when student is assessed
· train teachers etc. on use of assistive technology
· so far, centres were able to assess all children requested
· usually SEN teacher requests assessment 
· Approx. 1000 students per year are assessed
iv. Recommend products for students – financed by the MoE
v. Main disabilities are intellectual, movement and vision (low vision)
vi. Peer training/ public dissemination events on assistive technology, e.g. adapting a toy with a switch.
i. Close relationship with companies supplying assistive technologies
· Centers act as disseminators for assistive technology
vii. free tutorials on use of freeware 
viii. Each center has its own website 
c. Support provided at central level
i. Moodle platform
ii. Guidelines and monitoring 
iii. Annual activities 

Discussion:
· Can a teacher invite an expert to lesson? Each school has a SEN teacher.
· The courses? They are for anyone, not just SEN teachers. Aim is to involve all teachers in the process. 
· MoE sends money to school for purchase of recommended ICT equipment. Ida looks for freeware to save costs (often teachers do not use sophisticated tools of paying software).
· How do you follow developments? ICT centres follow up with teachers. 
· Commercial products? Centres run workshops with the companies.

Ida then updated participants on teacher courses organized in SENnet WP4.
A presentation on WP4 and online training, namely on MOOC «Inclusão e Acesso às Tecnologias» (actually running in Portugal) was introduced by Ida Brandão.
PREZI - http://prezi.com/slspwcfhhwcl/sennet-meeting-lisbon-wp4-mooc-inctec2014/ 

Courses have been developed further. Now a MOOC is running, with modules on policies and strategies for SEN, Web accessibility and assistive technologies, UDL and accessible OER (joining together the two previous courses). In 2012, 27 SEN teachers participated. In 2013, 130 enrolled (open to technical staff and all teachers) and 38 were certified. 

The 2014 MOOC course started in the beginning of April, using open tools (not Moodle), all with OER resources (blogger etc.) incte2014.blogspot.pt. It is a ten week course (each module lasts two weeks), two hours per day expected, with 927 enrolled. The MOOC was disseminated in Portuguese spoken countries like Brazil, Cabo Verde, Angola and Mozambique and some teachers are participating from these countries. 

Participants are provided with a course guide (e-book format- http://guia1inctec.pressbooks.com/  and in Word format) produced (SENnet branded), which outlines the activities expected from the participants and the use of new web tools. - 

 The MOOC website structure was borrowed from previous MOOCs run by the Polytechnic Institute of Santarém. The present MOOC Inclusion and Accessing Technologies is a joint collaboration with the ICT Resource Centre for Special Needs of Santarém and the Polytechnic.-. The course is totally asynchronous (no - real time sessions), with three facilitators providing support. The course is demanding; as it asks participants to explore new tools and to deliver activities. Each module proposes different activities to choose from. 

The task for week 1 is to produce an e-portfolio (e.g. blog, website). HE lecturers were invited to provide videos on themes. -Modules are opened progressively, according to calendar. In the first week, participants complete a questionnaire to profile themselves (e.g. profession, age, course expectations), and make presentations to introduce - themselves (YouTube, Prezi…). Pinterest is to be used to aggregate all links to activities and presentations. MOOC communities were also opened in- Twitter, Google Plus and Facebook. A Youtube channel was opened to gather the screencasts/videos of the MOOC.

The course in English (Inclusion and Accessing Technology) is available to partners to adapt, with six topics: (i) Inclusion of SEN pupils in mainstream schools; Instructional accomodations and modifications; (iii) Universal Design for Learning; (iv) Web accessibilities; (v) Assistive technologies; (vi) Accessibile open educational resources.
The Portuguese course -required e-portfolios, main evidence for certification Among the free Web tools explored by participants, bookbuilder -was popular with teachers, - UDL built in, namely a talking tool,– different modes of responding (Jan Rottier).

Teacher education – partner updates
· Estonia. Three courses were already organized with a total of 61 teachers completing successfully. -. Some materials were translated (50%) -. The Courses were opened to all teachers, not just SEN. Next course starts on 6 October for 6 weeks. 
· Belgium. Is about to test now. Adapted for Belgium, teachers interested in simple dos and don’ts sheets for each disability, e.g. for dyslexia. UDL – people wanted to send drawings, instead of being told to write only. Approach is active: read sheet and use it in classroom– choose something (e.g. accessible Word document)– do it in class – give feedback. By end of April website will be online. 
· Denmark. Very interested, investigating how to localize, how much localization is necessary. English as a course language is less problematic for some (but not all) teachers. It is important to have the main resources in the local language; great value of communities to share ideas and information (Ida).

Discussion:
· Which modules most in demand in Belgium? UDL, resources. Teachers want to know what they can do with a child with dyslexia, i.e. practical not theoretical. Important to show that it is not as difficult as they think. Teachers do not know about UDL concept, but some already use it in their teaching (text, movie, sound). Teachers rarely ask students to respond in pictures and video, audio, always text.
· Checking accessibility of the course materials themselves? Screencasts have transcriptions. But captions on Prezi make it hard to read. Brazil has OER, so cannot use Microsoft products to help UDL / accessibility. Even if all enrolled have no disabilities, you never know, and should aim for UDL. Google Drive, google forms used. 
· Do teachers ask for help? Yes, mostly on technical issues. FAQs, and for each module questions are online. Feedback is crucial in online environment, otherwise participants feel lost. 

Use of tablets / mobile by students with SEN, Patrizia Lotti (IT) 

INDIRE will use the same fomat/ template as last year and send it to all partners for comments within one week. Deadline for Case Studies: 20 September 2014. Additional questions to be added to template: 
· whether used by all students (inclusion) or those with SEN (integration),
· whether each student has a tablet/ one tablet used by several students 
· ownership: whether BYOD or lent by the school
· tools and apps used (inc. cloud, repositories used, apps, online learning environments)
· which tablet used 
· whether Wi-fi is available in the classroom or not
· Use of tablets might also useful without Wi-fi access (use of stand alone software)
· need to know OS

The written output will be the main output, videos will serve as an addition. The new case studies can be used for a new online course on the use of tablets planned for autumn. The sooner we have materials, the better.  

Experiences with mobile devices (Belgium)

Ingrid Vandenbempt, GON- teacher of the blind and visually impaired, has 20 years’ experience in SNE. The Center Ganspoel (situated in a school) supports visually impaired students and their schools, teachers and parents. GON-service is responsible for educational guidance and integration of visually impaired in mainstream schools. The service supports 162 students in 151 schools. Tools provided range from telescopic binocular to blackboard connected to PC with magnification and speech software. The education ministry funds most tools used in schools; VAPH funds are used at home.
Issues:
· Some devices are funded twice (ministry for school use; VAPH for home use)
· Some tools hard to use
· Classroom organization can inhibit the use of tools, esp. in secondary schools when students move between rooms

In the last two years smartphones and tablets have shown great potential but the ministry doesn’t pay for them (as they are not “assistive technology” but considered to be mainstream tools). Parents have to buy devices, and teachers buy tools with their own money. The service does not provide case studies, but experiments at a very practical level. In regular meetings (at least once a month), ideas, apps etc. are shared, as it is difficult to keep up to date with developments. 

Experiments:
· Filming during a trip to zoom and bring images closer
· Try out iPad apps and settings
· Integration of e-books on tablets (zoom, speech, write)
· Braille display plus Bluetooth to iPad so the teacher can read what the student notes
· Compare iPad with video magnifier and blackboard camera
Change: young students also learning braille on the screen 
Problems:
· Big differences between products – does it have to be an iPad? They ask
· Requirements for a mobile system cannot be generalized for SEN students (always some students not able to work with it)
· Wi-fi almost essential for most apps
· Apps and settings evolve very rapidly – need to change every two years
· Administration will refund a specific device for SEN students but not a tablet that does this and more things
· The use of tablets is still in the testing phase, there is no refund for such testing

Opportunities:
· All kids familiar with tablets so they help each other
· Student is mobile
· A tablet with e-books and workbooks replace expensive conversions
· Cost savings: iPad plus accessories and apps = 1000 EUR, alternative technological solutions= 6000 EUR
· Social emotional advantage/ higher respect for SEN students because tablets are cool - have more ‘street cred’ than large technological tools (easier integration of SEN students)
· Tablet can also be used as a transition to a more expensive tool 

Discussion:
· Apps to slit screen can be useful. In DK, blackboards are not widely used anymore, so software that goes with the IWB is used. 

VIDEO – Grade 6 visually impaired student using an iPad in class

Discussion:
· Should a visually impaired student that will turn blind one day be trained to use iPads instead of laptop? What if he loses his sight completely? Blinds can also use iPads, braille, voice over feature on the iPad. iPads offer a lot of gestures, shortcuts for the blind. The student has training in echo location and walking with a cane. Sometimes the features are little known.
· Keyboard use – worth buying a Bluetooth keyboard. 
· Use Pinterest to find free apps, and indata (US) to find apps and tips
· Can attach a magnifier to the iPad camera.
· Parental permission needed for the video to be used in SENnet.
· Join ME app lets one person see another’s screen – works well but not with videos.
· Apps to slit screen can be useful (blackboard and exercise book). In DK, blackboards are not widely used anymore, so software that goes with the IWB is used, easier to share. 

Content update (WP3): Results of survey of ministries and open licence resources, identifying and categorizing useful digital resources
 
Leo Hosjholt-Poulsen, UNI-C, updated participants.

· Report due in July, to wrap up the WP; if possible to finish it earlier, even better
· Miss one deliverable (D3.3)
· 209 new resources added to the LRE and indexed, inc. some from outside SENnet partners
· a lot of resources from Portugal, UK; 2 resources from Denmark (difficult to find free resources); mostly resources for teachers, many also for learners, some for parents; most licences are Creative Commons of various type, some special UK licences
· have to rely on: what partners reported is legal
· Bucket list – i.e. top resources – being compiled by EUN. An award for the best?
· SENnet listed as a provider in the LRE – i.e. it is a repository
· Prototype widget demonstrated

For each partner to identify 1, 2 top resources (of the ones registered) within the next month. It will be technically difficult to add new resources later on (as LRE is a repository of repositories). 

Discussion
· LRE interface – task to come: record audio clip of words in different languages  
· Most resources are PDFs: tend to become boring, more variety would be welcome. DK only supports resources with some degree of interactivity. Many PDFs are resources produced by teachers. 
· What are the best resources to be showcased? There are a number of very good Norwegian resources; should project promote resources from other countries (not part of the network)?
· Need to discuss whether user statistics are necessary 

The potential of the iTEC People & Events Directory in special needs education

Douglas Armendone, Institut Suisse des medias pour la formation et la culture educa.ch, described the directory, developed in the iTEC project.

A lot of concerns are international (iPad voice over) but international exchange is still in its early stages. In Eduteka you can find the iTEC technologies for the classroom of the future. The People and events directory provides an overview of teachers/ experts in education and relevant events (over 1000 events, webinars). There are SEN experts in the system already. There is no need to create a new account to use the directory. Currently, 114 people registered. Registry shows for each person short introduction and contact information. It is possible to search for an expert/ teacher in a particular language/ location. Feedback on this tool would be appreciated. 

Discussion:
· Events are defined as CPD, competitions, webinars.
· How many teachers are using it? 28. 38 people’s profiles include ‘teacher’.


Tuesday 1st April 2014: school visits (08:30-17:30)

1: Pedro Eanes Lobato Head School, Amora

The deputy director Deolinda Rodrigues welcomed, saying it is a pleasure to share with visitors. The age range of students is 10-15 years (second and third cycle; grade7 to 9).

Paulo Ramos of the Expressions Department comprises special education, music, arts and handicrafts and physical education. In Special Education there are four units: early childhood intervention, ICT resource centre for special needs, autism spectrum unit and pedagogical personalized support. The Department sections are connected through projects. 

Carmo Correia described the Special Education Group. The ICT unit services a cluster of 150 schools, assessing student needs as regards assistive technology and monitoring them afterwards. One project example is ‘To feel, to do, to be more able to perform’ involving 27 students following individualized curricula and arts, PE and music teachers. The group supports 86 SEN students. 

Luis Picarra, a student with autism in the ninth grade presented using a tablet, in English, to the 36 people in the room. He told his life story and how he likes learning English and using a computer, and doesn’t like noise; he wants to be a romantic singer to make everybody happy like him. He will continue studies until age 18, as do all young people in Portugal.

Eduardo Soares coordinates the Center of Resources of Information, Communication and Technologies (CRTIC) which assesses and monitors some 50 students’ ICT needs annually in three municipalities (145 schools). Assessment takes place either in the Pedro Eanes Lobato Head School (where the centre is located) or in the child’s school in the area. Most have cognitive deficits or sight problems. The center informs and prepares teachers and other professionals (psychologists, speech therapists etc.) and families about any issues related to the child’s disability. It implements AACS Systems of Communication (Alternative or Augmentative) in order to fully include SEN students in mainstream education, runs workshops and produces adapted materials. There are 25 of these ICT centres of Resources in Portugal (as also explained by Ida the previous day). 

Discussion:
· How does assessment take place? It’s a structured session preceded by a meeting with the child’s teacher and parents, and observation of the child in their classroom. The aim is to understand needs, e.g. Magic Eye, special keyboard, specific software.
· What percentage do the 86 students represent? About 4 percent; there are 1700 students in the cluster.

Early Childhood Intervention (Débora Guedes, Sónia Ganito) is supported by three ministries (Solidarity and Social Security, Health, Education). It targets children up to six years old in 154 families. Of the 154 children, 79 have development issues (no identified cause), another 68 are diagnosed with autism, downsyndrom etc. A multidisciplinary team looks at the child in its natural context (baby-sitter, kindergarten, supervised households). The family is a member of the team, with decision-making power and responsibility. The focus is on supporting the family and the goals are engagement, independence and social relationships. The aim is to develop family’s capacities to help the child’s development. Interventions take place in the context of the child’s living environment; all interventions should be based on the specific needs of the child and it’s family. 
· What happens after age 6? It is up to the school and special education support group to take over, with an individual education plan for the child. 
· Who refers the children to the ECI? Usually the SEN teacher or the health service. 

Special Education Specialised support (António Bento, Luisa Beirão, Isaltina Pires) is a private not for profit association but the ministry pays for the staff. They work closely together with schools and parents. 67 students, mostly with cognitive disabilities are supported by them; many have multiple disabilities. They have individual life transition plans (for 3 years before leaving school) and develop life skills (safety, basic skills etc.) for when they leave school, e.g. employment (e.g. workshops, catering, gardening, veterinary, building). The childrens’ attention, basic skills, autonomy, reading and writing skills are trained also through projects and internships. A student with an internship (work experience) in a florists’ was introduced. 

In the Autism Spectrum Disorder Unit (Adelina Lourenço, Paula Gonçalves) three areas are covered through structured teaching units: communication, interaction and behavior. It works with autism and other related disabilities. Students are aged 5 to 17 work in the Learning area (1:1 work), Working area (e.g. peer activity), Computer area, Meeting area, Team work area, and Transition area. The focus is on individual work (psychology, speech therapy, etc), functioning activities (functional visits, cooking, canteen/ bar work, public transport training, gardening), workshops (music, artistic expression, themes) and projects: “Ducklings in Water- Swimming (1st cycle) and project “To feel, to do …To be more able to perform” (2nd/3rd cycle). 

Paulo Gaspar described the “To feel, To do, To feel more able to perform” project, (Sentir, fazer, per ser mais capaz) a big investment of the school this year. 27 students with an Individual Specific curriculum follow this project instead of attending subject lessons (e.g. history, maths). Music activities aim to develop group spirit (preferring percussion instruments). Physical activity is also important, including camping. In the arts area students experiment with different materials, divided in groups according to capacity and interest. The main aim is to enable the students to develop social and behavioral skills to prepare them for their social life and professional career. 

Amelia, mother of Eduard, who has ASD aged 7, spoke. Her son was diagnosed with global development delay and referred to the early intervention unit who visited him at home. For 5 years he worked with a therapist and the teams. He attended kindergarten in order to mix and improve his skills. He made good progress and his behavior changed for the better. He taught himself to read and calculate. He is now in primary school and integrated (preferring small groups). “He’s happy now.” She did however remark in passing that she found it difficult to know which agency was which.

Pupils gave the visitors a little gift. After this round presentations and discussions, cake and coffee were provided. Then, the SENnet working group visited the ASD Unit of the school, the Special Education Classroom and the Center of Resources of Information, Communication and Technologies.

2: Leal da Câmara school cluster

We were welcomed to the school by the school principal Prof. Jorge Lemos in the school library and visited various rooms.

In the reference school for blind and visually impaired students, a science lesson with teacher Carlota Dias involved group work with real vegetables. Several students were visually impaired and they used a braille typewriter, a text magnifier and a laptop with freeware to convert text to speech. In the group work, the visually impaired students were supported by their peers. The classroom is also equipped with several board games that support visually impaired in their learning. 

In the special education room, the teacher Luís Neto spends 8 hours a week adapting novels and textbooks for the visually impaired, using an embosser (Picture in a flash) and other equipment. A braille printer costs EUR3000, but was broken. If he did not do this work, the materials would not be available, as the national library provides only some materials. He transcribes to and from braille, for example the publisher of a science text book supplies a pdf version which he then copy-pastes into Word and then to braille using Braille Fácil OCR (Brazilian freeware). “It’s very easy now”, he says. He can process a short children’s novel in a week. He emphasized that without these adapted materials no integration of the visually impaired students in the class was possible. 

Cátia Marques presented her ICT resource centre for Special Education located in the school. Since 2008, the centre is temporarily located in that room of the school.After the small guided tour through the school, the school visit continued with presentations in the library.  

The school cluster principal Jorge Lemos described the Leal da Câmara cluster. It comprises six schools in a district with 18% of students born abroad, social outsiders facing increasing unemployment and poverty. There are 3472 students in total, of whom 147 have special needs. The cluster was funded two years ago, with the main goal to foster inclusion of SNE students in the schools. The past years, the number of SEN students and students with learning difficulties has significantly increased. The cluster is managed by a General Council, in which the community of Sintra (3), teachers (7), Sintra’s Town Hall (3), parents (4), the principal, students (2) and non-teaching staff (2) participates. The General Council decides on the general policy the school should follow. The clusters also offers a range of courses for both students and adults and services like a study room and three school libraries students can use. Schools have free internet and use a Moodle platform.

Cátia Marques introduced the work of the ICT resource centre for special education, similar to the one visited the same morning, one of 25 in the country set up in 2008 (Decree Law 3/2008). Two people work at the centre; it caters for 197 students with special needs (biggest group: 97 students with motoric problems). The centre recommends AT following assessment and does follow up, e.g. touch screen, switches. They also use skype to link hospitalised and homebound students, and run awareness raising and training courses, sometimes supported by suppliers. The centre networks with others using the DGE’s moodle community and the SENnet course. AT equipment is loaned to students, while they wait for their own equipment funded by the MoE (to fill the gap between the student’s assessment and the arrival of the AT). The centre works in partnership with Higher Education Units, Municipal Council, Special Needs private associations etc. 

Else Henriques described the work of the special education department. She talked about the reference school for visually impaired students (which we visited), structured teaching units (e.g. cooking, animal assisted therapy), individual specific curricula (priority on daily activities and communication, all in natural and meaningful situations) and other measures (e.g. working with families). One target public are students with visual impairments living in the area of Sintra and surroundings. The majority of the students live far away and therefore require special/adapted transportation. 

Carina Borges works as speech therapist at CERCITOP, a non-profit cooperative to support people with disabilities. The Resource Centre for Inclusive Education (CRI) is one service provided by CERCITOP: it provides evaluations and specialized evidence-based interventions, curriculum enrichment, family support, resources in alternate formats, etc. Some 220 students a month benefit from therapies. Speech therapy is an important part of CRI’s work.

Maria João Martins outlined Sintra’s municipality special education projects. Sintra is the second biggest municipality in Portugal, with 49276 students in 133 schools. 2341 of the students (5%) have special needs. It runs the school network, organizes inclusive practices meetings, a temporary support centre for children under six at risk of serious developmental disability and a parents’ network association, among other responsibilities. One problem is that some children with difficulties are not covered by the definition of the Decree Law 3/2008 and therefore do not receive the same support. A local partnership with a parents association was initiated two years ago, this work is very promising and will be intensified in the future. 

A parent, Helena Rodrigues, said how much help her autistic son had received in primary school. He is now in secondary school and is receiving ongoing support. She is pleased that children are included in mainstream schools according to their needs. In her opinion, including SEN children in mainstream schools is also an important learning experience for their peers. There is a lot of goodwill and support despite low funding. “All in all it’s working well.” Improvements to be done are smaller classes and more specialized equipment. She stressed the importance of working together with the parents of the child, as they have a different perception of what the child is able to do. 

Finally student Teresa Neto, aged 10, said in a question and answer session that she liked the school because she has a magnifying screen in her classroom that she can use autonomously and she receives support from her peers.
Venue: Ministry of Education, Av. 24 de Julho, n.º 140, 1399 - 025 Lisboa, Portugal http://dge.mec.pt
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